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Effects of Enhanced Input Flood and Explicit Instruction on L2 Learning

Mutsuko NAGASAKI + Yoko SHIMADA

This paper examined the effects of “enhanced input flood” (White, 1998) and explicit instruc-
tion on the noticing and the learning of a target form, participial adjectives of emotion verbs.
There were two major research questions: (1) Does enhanced input flood promote the noticing and
the learning of the target form? (2) Does enhanced input flood with explicit explanation promote
the learning of the form more than that without explicit explanation? The classroom-based, quasi-
experimental research included a pretest-post-test design and involved 28 Japanese college stu-
dents from three ongoing English classes. The results partially supported the effects of enhanced
input flood with explicit instruction on the noticing and the learning of the form. The more

detailed results and some suggestions for further research are stated in the paper.

Key words; enhanced input, input food, explicit instruction, noticing, second language learning
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L BHIC

BEWABRIIBOTA Y7y MPEELZOIEIFEI FTHLWVY, TREDLI LA Ty I8
FRIHREBDDLDZE S BB EA Ty PO (Ellis et al, 1994; Pica et al, 1987;
fitt) A > 7w MLELEED: (VanPatten, 1990, 2003, 2007 i) = & A > 7y b &\ /-fgEd L
DBRICOVTINE TE L OMRH R SNTE 72 KBTI, 47y PAKERET L L
WCE DR EMRE D &35 25EH, 4 7 M@l (input enhancement, Sharwood Smith, 1993)
L4 7y btk (input flood) [CHEEZHT5H,

A7y MEFHEZTFA NNOBBESHEE Z FTHRPORTFICL THENICH L /2872), 1~

PEE O T NSCERR - WORSALERE - TR S BE T AR H 2010 4E 11 H 30 H
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FA—=Ya YEHCCHEEMICHRALZD T2 THY, TOME, 17y MNOHESEE
HICHT 2B HORDEREHBEMRT LN TELOPPMEIN TV S, BESER MM
LRDORDENLERILIF, £ oW%EHE (Long, 1996; Gass, 1997; Shcmidt, 1990, 2001;
Robinson 2003 ) »—H T 5L ZATHY, 4 7 ME#RR A v 7 v MK, XRoPTEHE
BERANDROE RIS 7+ —H A+ F 7% —2 (focus on form, Long, 1991) ®fjEN 1 2& LT
PR hTna,

1 EITHZR

Jourdenais & (1995) (X, 7 AU A DKFETANA Vil B¢ HWENETE 14 LT 0HRIZA
A VEEOBE OB (G, Bl OBEHIOWTIA L7z, FEBRREICIZBETE &2 SN
WCHEA LA v 7y M, BEHBEIEETE O v 7y Ve 5 X72ETAH, A YTy MR R
FHHNOR O EZHDTWELETTELRL, FA4T74 Y 7BV TZEOMHBMRLTWEZ L8
Giro e FARRICHEGRZ R L § 5 ARA VB E 2 HE L L7z Leeman 5 (1995) DAFFEIC
BWTHA 7y MRIIZADELFHEMLTWE I LERLTWD, —F, TAY A TELEE

TEMELTERO o ET 2RI, BRRAFAOEGZ A L7 Tzumi (2002) ORFZET
&, BENEA Ty PR OERRLAZDOOFRIERRIEE SN e h 570 Lee &
Huang (2008) 1&, I F COMKM LML > 7 PORREFL L2 16 OWFEE 2 & 547 L 72
KR, WAL v 7y MIFERI GER) oA 7y PERIRLT, DLAESDLBREICTERY
L Twa,

ATy PEBET LI LICENRDERFEERL ) LT ZDMDFE, 4> T v Mk
A4 7y MW (input flooding) & FHEN S HEESFEEH 2 ZARA V7Y V245 2 51/
P b, LarL, ThF TOM% (Trahey & White, 1993, Williams & Evans, 1998 1) TiZ,
T RIS N T v, Trahey & White (&, 77 ¥ A% Bk L § 5 54 #OEBE B H

(117%) 2%, FAFOMEOEFHIOVWTHELZLEZ A, ZROAL V7Y MIL o THEHET
ZIE LWVEIFOME (SAV) Z%AZDS, 75 ¥ AFETIZIE LWASEEETIRIE L & WEIF oA

(SVAO) ORBEVIZIZEAERL LD hh ol 4 7y MUKTIE, 1ELWICHER#EIZS < fil
NDBTLATELN, W, FLEHERIAL 7y MG TR, s fRE i
HDOLNTVDYE, TOMDIZAIEIILVEFTZ LI,

Williams & Evans OHfFETIEA v 7y blKkDA L, ZIICHIRN R CHIREEZ MA G DR
B R L7/, SRR IS & R3 B3 OB E M A Y (= adjectives of emotion verbs) D# 4}
WCEREPER S N2, ZEREOB B ITIRES A SN d 572, Trahey & White AR L7z & 9
ICH ERFEHL (positive evidence) THAH A ¥ 7 v PR TRBEHIIATHTHY, T2 0OW%ED
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L) TR RIRED DB & XV RRID 5205, ZNOREGEHBEIZ X o T SN RN
BhHrbEEZ %,

ATy PR EA YTy PHOKEMAGDEIREORR L MEE L 2% b H . White
(1998) 1Z 11 25 12D 7 5 ¥ Ajh% tHak & 3 2 Wil B 86 % & MBS, HiEO AMEAF O
SN - AR (his/her) DBIFIZOVWT 32D T T4 L 72, E+ (enhance input
flood + extensive reading and listening) 7V — 7121%, BHEXHEH 2 MHEMISHFA L 24 > 7
MR (=4 Ty M+ A 27y MIK), EHICEHLLMICMY M T (BHR
ZIEOHMIZIFICHECEHBICENZH TR0 TYH, BIEESNZZbDTH %R W), E (en-
hanced input flood) Z )V —712i%, E+ LW UA v 7y b (=4 7y b+ 4 7 v Fibk) @
A% H. 2720 U (unenhanced input flood) ZV—7121%, MO HESEEB 2% 5272 (=
A7y K)o #iR, E+>E > UDMHTHEEMROIL SN2, AR S NG 0>
720 ZOFHE LT White i 32054 T Tk, HESGEHEBOHZE S IZABETH 720 TIE %
whrkLTws (p. 101),

2 HWROEM

BBIL72L 912, SRETOMRTREEDA 7y PRBHINIA VT PORDERER
T BRIV TIE—F LRI E SN Tw RV, 20720, K4 OMBICOVTIIELE
BLIFRALEND DY, ABFFETIE White DWFRICH 72X )12, £ Ty MlbkEL 7y ki
ZHAGDEIA YTy MEREDH TS, S ziud, HESGEHHZ THP AT CHRENIC
WA L7720, 4 Y M A= a Y EDIFTHENICHEHA LD 54 07y M ELIZEZ LT 805
ZOHHBITHT 2540 ERFHERMET 2008 e ET 5, BSHEARIIBVTS ¥ Ty
FOBRLEFEETHL I L EET L L, HENCRMGEZMAEDELIELIT) T EF
L\,

White OWFFETIZA 7y FRERICA > 7y MKEHARGDEZA > Ty M, 4 7y Mk
KOBDIGE L REDOEE o720 LA L Williams & Evans OWfZEA R L7z L )12, £ 7
MEAKICHRIGRIGEDS MDD - 7B 81&, 4 07y MKOAR X ) EFRHES AL E, F
7z, Trahey & White 258 L7z £ 9124 ¥ 7y MKRMM L LA v 7y bt L7272 T
i, HEGEL 252 5N WO BBICEATHELEEZEZONDE I LMD, T4— Ny IR
SO 7R & S ORI RARE R N A 5 2 E B HICEEELOTE 2w LT 5, Lo
TARBIZETIE, RO ¥ 7y MEERICHIRIY % OS2 ) AN REMRGLET 5.0
ELMZEREIU T O 2oTH %,

1. Z&0A 7y MgiZFREO BESCEHBANOR D & LA 2T 50
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2. ZREOA YTy MEHRICINAZ CTHRIIBE LT 7256, 2RO4 7y VRROALY, %
BHEOEBEEHE~NORD & LA H 2 RHMET 2 H

AHEFEIE, BENTRD & ZRTRIRN RSS2 KT 2 KBS0 —HTH ), £OHT
A YTy MERORREMGET I ORBRNIIETH D, ZROA ¥ 7y Mgl HROR)R
&, SO HIRIIEED D - 72 OB E WD,

3 &

3.1 BmnE

ZME I ERORILRFAICE T, EEFEFEOPOREFEEZEBEL TWE2ETH 5,
2009 4F BERK A= Bl S 7z Wl 2 0 L COEREZ U Tk R d R o kb AT L A HIE L
Tw [Cinemal @7 7 A (1819057, 413 W%Efi) 22537 FAENRE L, 3207 TR
&, 77 AZLIZ200FEEBE L 1 DOMHIBICIRY 2 5Nz ThEOERRD 121F, HEE
SCFEHH WSR2 YTy PS5 RS [$HEOM#A 7 v b - Z7)v—7] (=Enhanced
Input Flood Group/E) T®» V), &9 12 3L mOuii4 » 7y MIMA THRIEED 5-2 5 [
ATy b+ WIRNIEE 2 )V — 7] (=Enhanced Input Flood and Explicit Instruction/E+1) T
Hbo EFNV=TIRYFIoNTr T ADNEIL 21 %4, E+113 234, MhlEokEZ R Lk
[lEF DA 7y b - Zv—71 (Control Group/C) X 13 4 TH o720 %7 T ANIFAERIREE
BEDRRRZZ LN, FHT A MIBWTEW T 2R 2 4 L 22SNE LT — 2 5 oxt
GO E Lize S51C, i - FET A b, Will4 v 7y MCEb L Y A7 RWRIIRER L, %7
V=TI BWTT— ¥ PRI LR H 2 2 TR L 72 PO R B 1 7% 7 — 7 53 o g8 &
L7720, E310%4, E+1E 114, Cld78E ko7

3.2 B#ECEHEE

AWFEOX L ICEHH 3 [ & 2 £ B @ O A S (=adjectives of emotion verbs) | T
%o AHEHIHEFHZHE S5 GHERE) L LTHEFEBEICE -TE, BREPELVWEHED1 ST
HbHEFbLNTWS (Celce-Murcia & Larsern-Freeman, 1999). %#7% 5, bore (v) (=:BJEZ¢
%) * interest (v) (=BIRZF2E %) % EANDOBIFIRE L 52 2B 2 BEHE LTHMNT 5
Yty ZOWEAIMTIZOVTIHERTWENICE - T, BiFz L5 (-ed/-en) 127 2% 2B
S (-ing) 25 BN EDBIOTH L, TOBMERZFERL 2 FIIOVTER L2WEEITE,
WMEGFOT B1) 2L, ZOEEORKEE 2572 DITOWTE L Lz, BEs6E
O (B12) 1ZLAELTE RS RV,
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(1 1) Francis is interested in sports.
(B 2) Sports are interesting to Francis.
(1 3)"T am interesting in sports.

(Celce-Murcia & Larsen-Freeman, 1999, p. 389 &£ )

FRHCHAGER B L T2 FHICL > TE, LB H L WIEHE TH %, HAFE TN (FAD)
BT %] R [(RAE) BIRAH L] O X912, EEFINSDEEEZ R > TWwb L) IZHEBINICEK
Blahas7zo, HEETERHTHEICHAFIZTE TN T -ing ZHVREINZECTHE->TLED
BEWHR I CHE (Bl3), HEFHETIE, bore (v) (=BESE3) R interest (v) (=PIK%EZ K-
%) DX, HEPOBFIEE L G A MEFE LTHHEATWL0T, flloX)ic [77
VY AFAR = VIR EFEONT WD (=7 T YV ARFAR=VICHIRYEH L) | LD, #
FaiE A TZEBICL 2 TE RS RV,

AHBSCEEH 20 GEAZHEE, HECTHECMEDONLITHATH L0, BT L LR
R TH 720 TiE %L, BERBDOWEPIESY) 77 b7y FMIOREICH OB EEZLDL
NLENOHLTHL, ZEHOOBIETIE, FEBHEIAHEELZ L HWTW IR 2 THEA L
TVLHEL LV, BAEMEZ 5 L BRI ZEDboTLE ) 720 (F14), (ZR VNS L TIE
MHEHTEDL L) I RB I EPHEED D, Lo T, MAHBEDORWIEMNZ EHE Tldd 525
FHCHARNFER B AT L3 A ARHE 2 HESGEHHEIGERY, [ ¥ 7y PRREz@EL Twp
WEE ZRAET & D D x il ;r 7z,

(#14) I am bored. (FAIZBHE L T 5)
I am boring. (FAIXBJE 72 N 72)

3.3 #EEEtE

AWFFEN 2 DDOFEEREE L 1 D ORI Z W RG] - FRT A DT, ZROMHEAS VT
b EBRIFRE D REFRFEANO R e A L UE R SHEEMAETH L. 30DKFES T A%
FhEh 2o0EEM (A4 > 7y b+ 7V —7] (=Enhanced Input Flood Group/E) & [k
WA 7y b+48E )V — 7| (=Enhanced Input Flood and Explicit Instruction Group/E+1) &
1 O OMEHRBIRY 531, K1DRT LI 13 WIS THZ NV — T OREBIIE U T H SO
S 2 8 A 4T 5 720 B0 - T A ME, &7V — 7128w TR LBICEl S iz,

EBED 7 5 A% MM LIZHEGTETH 57280, KD/ 0 D7 — & PRI EDHERLHETIC
WEEG 2V E)MOoEEEZL, RHESGEHBOREHIHWZY) A=y 7R =71 ¥
Ty A7 R, BETHE) EMRNEICHEES b0 ER L THE L B4, Lo
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TAWIZEI, X% FHH [Cinemal OARD HIYTH 2 WL ONEEOIFERE RI2H 540401, b
7 —<OFH L) NEH.LOIZE (content-based instruction) DHIT, WHIZFFEERIZ B IE
BRMTESEONDINEN) T+ —H A - F ¥+ 74— LAOIREHMEIY ANZIZEOEERME
Tbdhbo FHEOMTIRNOFET, 11~13BEHICFESIN TV T — Y PUEONFIZEED D -
7ASEERNE 4.1.1 TR B,

BL7ZZbDTHb, SNHDZ T AT, HWE [7XT -7 - K—=A] LAZ)—=2 - TLA
D410 DS R L FBEOHREZFEH L, EAMICEEL BORETIET A (F1S

®1 BEXHRBOEENRT LT —2RENHE

ZROWHA VT v b - ZROWmMA > Ty b+ ATy b TN—="F

FEROPYEDY 2

FROPWHERY 2

Fv—7 (E) BIRIGIRE 7 )V —7 (E+]) (HEEE=C)

1 Hur7 A b HHEi 7 A b HEi7 A b
9 (11%1 B R R Chl PRfFFERE S Chl FRAFEFEGE M E
FEHOIWHED 1 FHOWYED 1 FHOI|HED 1
3 Ch2 FRFTE RE Ch2 B R2 Ch2 HLf#ff R E

FHOIEWYIEDY 2

Ch3 BEfFAERD A
4 | VA=V T7 -y A7 1
FHOI|WYIEDY 3

Ch3 PRk RE M
VA=Y 7 - 5A7 1
FEORYIED 3

Ch3 B ffe 38 ] R
FEOPYEDY 3

Chd BRAFHERR R
5| V=F1vr-5A21
FHOI]YEY 4

Chd PRfFAERR I E
V=F4 7 FA7 1
FHOI}YEY 4

Ch4 B RE ]
FHOI|Y R 4

Chb PR 8 ]

Ch5 PRk FE

PR R

= ! Ch5

6 L e NE e L e
FHEOEFEN R 5 WO ED 5 FEROEFEHIRY 5

7 FHT AN FHEFAML FHTAM]

Ch6 BEfFRERD M)
8| VA=V 7 -5 A7 2
FHOIRYIED 6

Ch6 BRI RD
VA=Y T« A7 2
FHOIWYIEY 6

Ch6 B 3 ] R
FHOI|YEY 6

Ch7 BRfFHERR IS
9|1 V—=TFTH VT - TR 2
FEHOIWYIERDY 7

Ch7 BRgHERD M E
V=FT4 7 5272
FHOWRYERDY 7

Ch7 BT 38 ]
FHOI|YBRY 7

Ch8 FIFTfe 38 ]

101 2womy iy 8

Ch8 PRFAfE 72 M
FROPWD IR 8

Ch8 R A 38 ]
FHOIWYIED 8

Ch9-10 B fpfife a2 [
1| WVAR=v7 %2273
FHOI|WYIED 9

Ch9-10 PHLfFffEE M

VAZVF - % A7 3 WRIIRE 2

FROPHED 9

Ch9-10 P RE I
FEHOIPWYIEDY 9

12 FithT A b2

T A b2

FHET A2

13 -

Ch=Chapter, =
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W), ERISINE IS 2 R R SOk 2 7 A 7 ) LA 7S, BRI R E O
PICHESCEHB 2 SAZRESHE ST, SOICHIO R b= —REMIZHHLETAREHEE2S
CELIV A=V 7R =T 4 v THOBEM bES Nz,

3.4.1 ZEROWMHAL Ty b - ZV—T (E)

1 ~3EOKRTH (438H), H4~6HOKTH (8HH), H7~ 100K T#H (11H)
WCHRERRDI2DD ) A= 7 - § A7 % 4io: ((HEA) VA=Y Z7HOTFF A MG %
R 285 (B interest) 233 ~4 D I, ENEIEELFTE (B interested) & BIFES
J2 (Bl interesting) ZHWEFA»ETENZ. TF A M, KA T4 TEFEDVMBL, CD
IZEE SN ORI S N/22S, BESGEHBOFHSIEA v M A=Y a Y& fnmilsh iy,
FERICBWCTHHAL v 7y M52 56N5 K90 ZMEETFA M2 3NME, ZOBNE
PRI MLA7EAS, fH8RICH 2 & 9 IR S BEESHHHE AR TN, WA & AR
L7 h Tt X2 R LTRSS N,

S5HHEQBEBEIIZ) =T 4 ¥ 7 - FRAIPEBSI NI, )V—T4 Y THOTF X ML, W0
B ICEDLE TR SR, ¥ 27 1LId#ERE (A2 =V 7L A44) obozy L 28B4 F
) ZADFFEFEIZIONWT, ¥ A7 2IEREDOEALIZOWTENZENEL THEPNZ WH A7 D
T A MIIBREE ZTHFSS5 O SN, ZhEulin il L BUES % B2 B0
FEN, ZOWMBITHRERFCTHEASNI. BMART F A M E2FHALZKR, WEIRLERT 5
TEARRELC D LA 72, BSOS b BB SREEE DM S hoiz,

384T D 7 FRRAERR R E O I B SCGETHE 2 L7 M8 3 AR S iz, XENDOHEE
LEHHITHERTTHMASN, BEHONELA>TnERLE ) PIERTHbLNRA: (B15 2.
S HITHYSINL, MEONEMRL T EEZAGDEORORR 2 MIZRHEZ 712 L T
EUF, BARGEIC X 2 EHROMR 1T 72,

(#15)
(MEDONFIZEG> TR T &, BiES> TWIIEFIZOZ 2% Ev,)
Marcus was not excited about the trainers Will bought for him. T/F

(%6 5 BOBFMERRHE L D )

Vb, M3EOYR=VT - F A7, 2)2BD)—F4 Y7 - ¥ A7, 3V S 7 PRAFHE
REEZBEL T, mshizA 7y MHE oMz,
3.4.2 ZROWMAA Ty M EBIRWIEE SV —T (E+]D

RKZNV—=TZLERLDE 7V —T7(1)~B) e &< HUREIIRI#MALZ 2% ), WHINA ¥
Ty MBI RICBWTIE, ELFURNTH L. B b i, E+TIZEMIC X PR
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BlEA 2213722 &L TH D, WIRIWHFEIZ, FIRIZE U728 55501 & BUE s 0 )72
DWW, BISCRHEZE LT 1 2D &H) 15~20 7 BE S iz,
3.4.3 WHEDOAL Ty b ZV—T (Kl#E=C)

ATy b Z—=TIEHEEEEOEE 2L, 2 00FEHRME L U L 9 123)0 B2 EIC
Wy MAZSS, BESGEHEBIEEHRH SN o7 (B16). T/, (DEQOFEIIFEN S Nkh o7z,

(#16)
(MEDONFIZEG> TR T &, BiE> TWIIEFICZOZ DT Ev,)
Marcus was not excited about the trainers Will bought for him. T/F

(% 5 HOBFMERRHIE L D )

237 V—THOFMIOMHEERZRL TV, CLEZIKTZILT, LROMMS VT
FORRAD, FoE L E+I RS 2 2 & Tl A ¥ 7y MCHIRI 4 SCEFPIIND o 7256
O R RET D EDWEETD Bo C & ECIIIIRMIGEAG- 2 SN Gdo 7275, O I3E
WOBRETIT) ¥ AZ IO MAL, - CRRHESHEHEEZAG) A=V 7R —F1 v -
YAV BEREN o705 ALY DY 27 IZHYHLAL, C & ERIRMIEELZ 21T 5
TNV—=TTided ol LB LOBMD»OHET A b 2 O THICHESCEEEICET 2 R
BEA 52D 59720 32D V=705 4% LA LICT 570, RO T — 5 Uk
Kb Z 27 PA, 2F ) BEOBRETOMERLY 2 271E, BEFETRLLOMEH SNz, —
Ji, E+TIZARMZEICHED o 720F%8# 1 25, E & CIIige® 24404 L7z, 20720 7 )V — 7T
MEUENBRL 5722 L, FLEARMAESPIREL /22 2%, WMIRHERICM S 20 % 5 2 72 HE
PHdH B LIFHETE R,

3.5 4R
3.5.1 RO

ZwDA 7Ty NRANROZZMET 200 L) hEWMET L7202, 2200 KENHVSR
720 120, &BTOTNV—=TIZBWT, HHIREDORRZIAT - 72EEH O E Y (off-line measure)
Thbo ZMEIAEMMEEA L, WEHMTEZORELZBL TR W2Z R, B %

xk2 JI—THEOHEE

C E E+I

- ZmOBHA Ty M| +ZEOMMA Ty b | +ZEOWHA T v b
— BRI RS — R + IR g
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7REARZERS SR AMICENE . A EAMICE I N BESCEHBICHT 280D 5 0%
MEE3 22 LT, EEZM L CHESOEHHEICH T 250 & LD L5 IZELL T D& 5T
L7ze 39 12 E L E+IICBWT, VA=Y - S AZICMY MEBIAT o7/ — b - T4 F
7" (on-line measure) THbo M7V —TDEMEITIET F A M EFWT, £ OM%OBFERDME
WCER DO EFFEEZ LS it #peie (SR, HESCREHE T %50
BHE, WOPIAEBICHT 25 PORIEIRI > TVDEER b, FHOIRYEY 2 E
ERLEHIE, VA=ZYT - A7 PSR ENZAHA M T 2R 2 BT 52 LT, KO0
ZALZ A L 72,
3.5.2 #¥H

FRROFENORRE WA 572012, i - FERT X PPHCONT. 7R MIZBEEIRKT,
HESCEIHH S 2 AT 10 B, £ LSO IHHIZB§ 5 A 10 & 745 20 R34
FFZERAE S N7ze 7 A MCE T NG 2 KB T 28313, bore, excite, interest, shock,
surprise 52T, TNEN@E7FE & BUES K 2 EARMESHE S W (B 7238, &£To
7 A M CHED G TN T2 2 EIE R 2 20 7 A2 MERIZ 10 5HTH - 70 FHrid 1
M1 CRME s, HEESCEEH ORESENIZ 10 5 Th b, FiiT 2 b o BESCHEE P T %
MREICBWT 2 HUT L 708D LoBM#EE, 7= oS EHmE» S L MR, #7v—
TOHERT A MIBIFLFH L, C=3.98, E=4.28, E+[=4.9HThHo7z0 3207V —
TEBWTHBEERERASNT, HHT A PORHTEZI DD V=TI EE e ho/2 TR 5.

(B7)
Circle the correct words. (IELW&EZ 2O TH AL S\ ,)
1. The audience was (bore/bored/boring). So they went home before the song finished.
(audience = %)
2. 1 didn't enjoy the ceremony, because all the speeches were very (bore/bored/boring).

(ceremony = #.4t)

4 @R

41 ROE
4.1.1 FEOIRYRDY

ETOTZNV—TIZBWT, IHGOFEDIRYKEY X EPED SNz, [KEIEEETHFHOEE
PR ST ASOEEBICOWTORABYH 200 L9 22T, (DBEEHFABICOWTORR
ThZ, -ed(en) DIHHIZ 1 H, QBAAEGFAZICOVTORBTHIE, ~ing DEHHIZ1 B, (3)
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2 ODOCFBEIZ I TVRIE (-ed & -ing DR E), ZREFROEAIZ 1 TR L7
F CHBIZOWTHEER, LR2H-7-58d 1HE L, LoTHBMBED 1 BOFEOIRD &
DIZBI 2 HESHHANDOR O EOREHRIZ2HER D,

KIDVRT LI, OGO AEZBEEFLEHOFEEmEH L7z, BIZIE, E5HOE+] DM
Bid1.09 LH255, ZHEE+IOBMEITTFITLE, BRGAE L EBIETFABO LS &
IZOWTORME LTVl L2 BT 5, CIlTIF—ED HESHEEAICHET 2l 27% <, EZ
BIEEA LT

KT NV—=TOEMHE T L9 BIGOGF R Lot (ANOVA) % L7c#R, 320
TV—TFRICAHEEN RSN (F(2,25)=12.62, p<.01), EHIXLEY 2 72KREICLDY, C&
E+], EL E+IOMICHBEEN DL LI LIz, 2F DV SROMMA > 7 b EWIRIIFE
X, ZEROWMPA Ty POARRBHEDOA Y7y FOALY b HESHEHHICHT2A5& 221
el ER%. KIVOHDMOLDPLRLIICE+TIORBIZESEIHERLTBY, ZTHd1EHEOH
IRNFEEA TO NI TH L L EZ LN (3.3K 1 D6 BHEZSR), SCEHIIIHAS 2B H
DB DL 57285 TH b,

E+1Cid 2 B HOBRIYIRED 11 BB I TN FETH - 7205, HEOETIRHOKET 11
BHTRZC 12 8B IATb N 11 HE REREOTELZIY R 72REDRRNITH - 72720,
12 B HIZ¥EOIRY Z) B by, 20720 2 M HOWRNIEEBRDOT— 5 2D Z LR TER
Mo7ze o T2HHOWRIIBENED L ) ICHKDEITHEL 02 EH S TIE AR v,

412 VA=YZ - ¥R

FAF3MD)VA=V 7 - FA7IZBIFSHE L E+IOHEHEEAAY / — b - FAF 7 LTz
SN TH 5. (1) be B, (2)-ed, (3)-ing ® 30% [[&IE % KT BH QLA E: ] 1CBES
BEAEL, TRHORBAEDNE T DICDE 1L L7ze 72721 be Bl —ed % -ing DRI
N, WOLPISHRGEHBICHET 2 L8N 00AEEE Lz, tREDHER, &TO

£33 ZEORYRIYXEICEIZEIN—-TOBESEEB#RLE L -FES

1ial | 210l | 38| 4@ | 56 | 61 | 7E | 8lE | 9lAl

I -ed | 0 0 0 0 0 0 0 0 0
(N=7) -ing | 0 0 0 0 0 0 0 0 0
|0 0 0 0 0 0 0 0 0

E -ed | 0 0 0 0 0 0 0.2 0.1 |0
(N=10) -ing | 0 0 0 0 0 0 0 0 0
a0 0 0 0 0 0 0.2 /0.1 |0

B4l -ed |0 0 0.09 10 0.64 |0 0 0.4510
(N=11) -ing | 0 0 0 0 0.4510 0 0.09 10
) 0 0.09 10 1.0910 0 0.55 10
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(N=11)

VA=Y T - ZFAZICBWCE L E+IOMICHBEEITIRON LD o720 DF D7 IV —TRIZ,
HESGEEBICH L TR AR DEDETI LI EE X 5,

4.2 23

HAT A PLHEET AN LIEFEHEY) OHR T DN, E+1O 210 HOWIRIYITED 12 8
HICEE L7222 &%), HBETAP2EETOINV—=TICBWTI3HEH I TNz, —T0
FLiE W (ANOVA) 12X D), FHEi7T A MEHBET AP 207 V—THTIAEEEIRS A
Mofzdt, FHTADLEBWTT V= THICHEEPED SNz (F(2 25 = 4.00, p <.05),
ZHELKEY 27 2OBGEICE), £6ARTLIIZC L E+IDMIZENRONIZ, 7V —TNT
G E+IOARGFEENRONI: (F(2,20) = 3.52, p<.05)

VD EoZ EnbdithT A M1 oK T, ZROBMA ¥ 7y MIMZWRNIREEZITH &, £
BOBRRHA Ty bOAINYL, FREHEDOA YTy VORI ) LEFNELH -T2 EE2 5, L
PLFBRT AP 2TE3ODI N =T TEE P72 EHS, FETAN 125 200 TIRA,
IVECOWEHRA 7y M EELICIRMIRES G2 5N Mb LT, ZRLoRRIEELN
Bhol. TLREBOWMHAAL Ty FOARDOEEPIIREN LD - T2

£5 BIN—TDLTFAMNDRER

I (N=7) E (N=10) E+I (N=11)
Pre P1 P2 Pre P1 P2 Pre P1 P2
Mean 3.86 4.0 4.86 | 4.2 5.0 5.5 491 6.55 6.73
StdD. [ 1.26 1.41 1.68 | 1.23 1.25 1.58 | 0.7 2.58 1.8
Min 3 2 2 3 3 3 4 3 4
Max 6 5 7 6 7 8 6 10 10

Pre=Pretest/S#ii 7 X b, Pl=Posttest 1/5f%7 A b1, P2=Posttest 2/F#% 7T A 2
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1 &ETNV—TDL£TXMDOHER

k6 HAi - BERTAMBUIBZISEE LT IHRED

HR
C(N=7) | E(N=10) | E+I (N=11)
Pretest
Mean 3.86 4.2 4.9
¢ 0.3 | 1.06 |
E 0.71
Posttest 1
Mean 4.0 5.0 6.55
c 10 | 255 |
E 1.55
Posttest 2
Mean 4.86 5.5 6.73
¢ | ] 0.64 | 187 |
E 1.23

P2 "p<.05

5 &%

HESCEEHB IS T 2R EIC00 T, BRIOEEOREKIAT-> FHOWYEY X1, IR
MIREIIFEEORAANOER L RO TV, LR-OAL Ty MEHOATE, BEANDKIE
PIELEALERI > TVEWI EDGh o7z LA LIRNIGELZIT 27V —Th, ZOH%OZE
TRAELFEHEHBICHET 2B RNEE A LR P o722 800, ZOBZTES4 Ty PHOIE
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ANDERDOEEREOL LI TELDP o7l ER Do THUIE+T 7V — THIPRINIRE R 21 72
BRI MAZZHE 2, 3HDOY A=V 75 A7 DR EOMRBTIIBNT, PRNIREEZ 2 b o
TREZN—TLDOMIZETRONL P 722 05 HLNTH S,

I OFETHRAAS > 7y PG ONZICB WD LT, KOEPEOOLNLEr 7201, 1~
7 MILEEFEEG (Input Processing Theory, VanPatten, 1990, 2007, 2009) (Zd 5 X 912, FHEHIX
FFEA Ty VNOBEREEG LIS L L, MELCHBTELEOAERIDEEEZILD &
Wy A 7y LB O ER] (Input Processing Principle) MW TWA25THA D, 2F Hh AR
HRA DN ATIED ) A= > 7 - ¥ 27128V TIE, WEBIRIZEY LS NE 3 Sz 5
LT —F VT - xRV OFEMEDN, B F TERPTAD Lo/ EZONS, FEK
PR ST ELFEBETH - TH, WEZM) MEICER 272D IC3ERZ HHES 57213 C
L BRITEEDI L L) ICERENLAMEDO L BHRIRAOMETH > TH (FEHSH), B
WCHEBRZMPEDLICE TS TIE e 072000 LML\, FRARMEDAL 7y oK 30%IE, )
A=Y T - FAZ HBLTHZ ONLERMICHRA S NS O TH o722, FENRH IBLEN R
IEFEETICHRE VO Lk, E5IZT+—A A - F ¥ - 7+—2DOFAE LT,
R ORHEIIBNTERNLOMKA 28 27 O THESHHE 2R LA > 7y v 25251
REAT 07205, ZORDPTHThP-TMREEDEZOND,

HESCEHEHOFEIZOWTIE, E+IZV—7HOT A MIBWTHEENR SN2 L (i
FANEHEBET AL 20M) 5, ZROAL Ty N EWRNIFEOMAEGDEHAKRORRIEDH -
L ERD. FRHFEHETANLICBWTE+]I &L EOMICBEOAEEBRONLI LD, &
DA 2Ty b EBPRIRER, ZROWMNAA Ty FOARI ) BFERIIHMLALE XS, L
ML, FHRTAP2TRERINV—THIIBHOAEEEIRON L 07203 %L ) e BLHL
Fie T A M 1 QR TEINE O HEESOEHB IO 2728 ER, ZORESRLEHA > 7T v b
RLHRMNIEER 52T, FHHOMIZh EOER 2 RESE2 2 L IZRETH > 720 TldR
WEA D e FREHEDVHESHEEE A BHETERIGERMIC AL, HEORREIMMHFTE LV
& I eV (Teachability Hypothesis, Pienemann, 1989, 1998) 25k L TwW5 X 912, Ffk
7 A M1 ORRT, H2REFEDPEALZRNEOSNMED S S LOEROFRIELIZIE, O
HEFEFNL T 1 4 A (readiness) & Fb N5 FFMEMITHICIIES> TWihh o7zt E2 b5,
F7:C, EZNV—=THI, FNV—TFTHATOTAMNOAEEIRONG o728, TAMEEH T
CIZHBAMOTEY, T A FEKORE (test effect) °dH - 7z HEMED BETE &\,

7 A NOFEE LT, AR 2 b O TH o 7272 O MEHCHE L +5Tld b - 7275
MR Z 9720 Tad, ARG THESHEAOHH 2T X5 20y 27 (Bl : faod
B) RLykA YRR AN, BORGAEE (implicit knowledge) ~DEEAMIETE ST A bD
BZE L LETH %,



28 BEBCRYGwAE H23% W2

Lo TEROBMA ¥ 7y FPOFIFETIE, (1) BLEMERA > 7y N LEENEHA > 7y b
KOERFEFNOMEOIE, (2) WA v 7y bomAMRPR3T TR, (3) BURMMEZT TIX
% K WA HIBANOR B O HAETE 27 X PO, 2 EICHSRIBMNVMA T2 R TREDS
%\

ARBFETIZHEHAA >~ 7y 2% 52, SHICPRWIRELZIT) 2 LDRIE LFENORRIE
—WEFEEINZDS, LD Ty MRROADOHPIIA SN e o7z, SHOPEE LT LI
BF7- % RERL, 4 Y7y MRHOMEORIEIZF X HEFTb R TR SRS, [AERHIAD
EEMITIFELLT, 7Y My FEND ANIREORNEDMEEL T LEDPH D, B Sk
BIEHIBWTA Ty M ELRZ EIMARTIEH L, Moz L Tb Ay t—YD
ERZART 22 LIIWRTHY, FHAEOEELZ L VBERLMITFSIEL72012E, 7Y Ty
N EEAREE R LTS (Swain, 1985,1995) EEZSNBENETH D, A ¥ Ty NET Y
FZY FOELLREENPLE V) ZETERL, A YTy ERLT T My bANEDRITHRE
GIREAERL TV ZEPRETHS ).

BE

Celce-Murcia, M., & Larsen-Freeman, D. (1999). The grammar book: An ESL/EFL teacher's course
(2nd ed). Boston: Heinle & Heinle.

Ellis, R, Tanaka, Y., & Yamazaki, A. (1994). Classroom interaction, comprehension and the acquisition
of word meanings. Language Learning, 44, 449-491.

Gass, S. (1997). Input, interaction, and the second language learner. Mahwah, NJ: Lawrence Erla-
baum Associates.

Izumi, S. (2002). Effects of output and input enhancement. Studies in Second Language Acquisition,
24, 541-577.

Jourdenais, R., Ota, M., Stauffer, S, Boyson, B, & Doughty, C. (1995). Does textual enhancement
promote noticing? A think-aloud protocol analysis. In R. Schmidt (Ed.), Attention and awareness
in foreign language learning (pp. 183-216). Honolulu, HI: University of Hawai'l Press.

Leeman, J., Arteagoitia, I, Fridman, B., & Doughty, C. (1995). Integrating attention to form with
meaning: Focus on form in content-based Spanish instruction. In R. Schmidt (Ed.), Attention and
awareness n foreign langauge learning (pp. 217-258). Honolulu: University of Hawai'l Press.

Lee, S-K. & Huang, H. (2008). Visual input enhancement and grammar learning: A meta-analytic
review. Studies in Second Language Acquisition, 30,

Long, M. (1991). Focus on form: A design feature in language teaching methodology. In K. de Bot, R.
Ginsberg, & C. Kramsch (Eds.), Foreign language research in cross-cultural perspective (pp.
39-52). Amsterdam: John Benjamins.

Long, M. (1996). The role of the linguistic environment in second language acquisition. In W. Ritchie
& T. Bhatia (Eds.), Handbook of research on second language acquisition (pp. 413-468). New
York: Academic.

Pica, T, Young, R, & Doughty, C. (1987). The impact of interaction on comprehension. TESOL
Quarterly 21, 737-758.

Pienemann, M. (1989). Is language teachable? Applied Linguistics, 10, 52-79.



HBOSESEIIB AL EDA Ty Mg E DRI EOR)E 29

Pienemann, M. (1998). Language processing and second language development: Processability theory.
Amsterdam: John Benjamins.

Robinson, P. (2003). Attention and memory during SLA. In C. Doughty & M. Long (Eds.), The
handbook of second language acquisition (pp. 631-678). Malden, MA: Blackwell. Applied Linguis-
tics, 11, 129-158.

Schmidt, R. (1990).. The Role of Consciousness in the Second Language Learning. Applied Linguistics,
11,129-158.

Schmidt, R. (2001). Attention. In P. Robinson (Ed.), Cognition and second language Instruction (pp.
3-32). New York: Cambridge University Press.

Sharwood Smith, M. (1993). Input enhancement in instructed SLA: Theoretical bases. Studies in
Second Language Acquisition, 15, 165-179.

Swain, M. (1985). Communicative competence: Some roles of comprehensible input and compre-
hensible output in its development. In S. Gass & C. Madden (Eds.), Input in second language
acquisition (pp. 235-253). Rowley, MA: Newbury House.

Swain, M. (1995). Three functions of output in second language learning. In G. Cook & B. Seidlhofer
(Eds.), Principle and practice in applied linguistics (pp. 125-144). Oxford: Oxford University
Press.

Trahey, M., & White, L. (1993). Positive evidence and pre-emption in the second language classroom.
Studies in Second Language Acquisition, 15, 181-204.

VanPatten, B. (1990). Attending to content and form in the input: An experiment in consciousness.
Studies in Second language Acquisition, 12, 287-301.

VanPatten, B, (2007) Input processing in adult second language acquisition. In B. VanPatten & J.
Williams (Eds.), Theories in second language acquisition (pp. 115-135). Mahwah, NJ: Lawrence
Erlabaum Associates.

VanPatten, B. (2009). Processing Matters in input enhancement. In T. Piske & M. Young-Scholten
(Eds.), Input Matters in SLA (pp. 47-61). Multilingual Matters.

White, J. (1998). Getting the learners’ attention: A typographical input enhancement study. In C.
Doughty & J. Williams (Eds.). Focus on form in classroom second language acquisition (pp.
84-113). Cambridge University Press.

Williams, J., & Evans, J. (1998). What kind of focus and on which forms? In C. Doughty & J. Williams
(Eds.). Focus on form in classroom second language acquisition (pp. 139-155). Cambridge Uni-
versity Press.

[7/5% b -7 - K=A] (2003) 227V —=>T1LA4



30 BAEBCRYGE B23% W2

f &

Listening Quiz 1 (Chapter 1 ~ 3)

1. Listen to the story of About A Boy, from Chapter 1 to 3. Write down any words you think are
necessary or important to answer the comprehension questions. (About A Boy ® Chapter 1~3
FTOA b= —Z2HWT, ZTOROBPMHERMEIZER S 72O E T /G HEZ & B B
ERAELGZIV)

Vocabulary

marriage (n) =#5%%, commit a suicide = Hf % X%, attempted suicide = H&F#

2. Circle the correct one. (IELW&EZ #OTH AL S\,)

(1) Marriage is (interested/not interested/interesting/not interesting) to Will.

(2) Marcus was (shocked/not shocked/shocking/not shocking) because of his mother's suicide.
(3) After Fiona's attempted suicide, Will was (excited/not excited/exciting/not exciting) about

dating a single mum.

(1 ~38HDYV A=V - FAZHTFAD)

Will is a single man. He doesn’'t have a job but he goes out with many women. He is not
interested in marriage. After dating many women, Will thinks going out with a single mother will
be interesting. One day, Will had a picnic with a single mum, Suzie, so he was excited.

Marcus is a boy. He lives with his mother, Fiona. She is a single mother. One day, Fiona tried
to commit suicide. Marcus was very shocked by that. It was shocking to Will too, because it
happened after his exciting date with Suzie. So now Will thinks going out with a single mother

isn't so exciting.




